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Foreword
In the day of No Child Left Behind, literacy has become a priority in education.
Unfortunately, with an emphasis on standardized testing, many approaches to reading
and writing are often mechanical as teachers “teach to the test.” These approaches may
in fact boost test scores in the short term, but we might ask, what do they lead to in the
long term? Do current approaches really encourage a love of reading and writing in
our students? As Susan Schiller suggests at the beginning of her book, students are
often given writing assignments disconnected from their lives, and as a result, there is
little engagement in the writing process.
Schiller has developed an approach to writing that engages students holistically as
she believes that students “should have the opportunity to use their intellect, their
emotion, their spiritual side, their social abilities, and their physical skills; and they
should have the opportunity to stretch their awareness of self, of community, and of
the world” (preface). For Schiller, writing should be connected to the student’s
personal talents and interests.
Schiller grounds her work within a holistic perspective that is outlined at the
beginning of the book and thus develops a framework for the writing exercises that
comprise most of the text. These exercises are designed for the students with whom
Schiller works at the postsecondary level, but I believe they could also be adapted to
secondary school classrooms. The exercises are teacher friendly as step-by-step
guidelines are presented. They also include a variety of techniques such as
visualization to stimulate the student’s imagination. A number of topics are covered in
these chapters and include nature, identity, music and dance, screenplay writing,
sustainability, and community.
This book is clearly grounded in Susan Schiller’s years of working with these
exercises, and teachers using this book can thus feel confident about using them in
their own classrooms. Schiller has shown us a way that we can truly engage students
in the writing process and also assist their self-awareness and growth as people.
John P. Miller
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Preface
Holistic education addresses the whole person within a social and environmental
context and perceives all elements of a person—intellectual, physical, emotional,
social, and spiritual—as avenues for growth and learning. Holism also moves beyond
mainstream conventional approaches that primarily value and rely on logical ways of
knowing, ways that condition people to become competitors and consumers. Within
educational settings, writing is a natural site for holism because writing is a way of
knowing that connects and draws from our inner and outer worlds.
While the purpose of this book is to introduce ideas and activities that encourage
holistic education, it also features writing as a way of knowing and as a vehicle by
which students may develop relationships between linear and nonlinear ways of seeing
the world. This goal has led to an interdisciplinary quality that is invited to arise out of
activities contained throughout the book. It has also encouraged spiritual learning that
transforms learners when they experience transcendence and awe through creative
manifestations.
It is time for writing instructors to bring joy back into the activity and for students to
unlearn negative attitudes they might have developed due to conventional approaches.
When people write, they should have the opportunity to use their intellect, their
emotion, their spiritual side, their social abilities, and their physical skills; and they
should have the opportunity to stretch their awareness of self, of community, and of
the world. Interconnections should arise naturally. Writers should make choices based
on their personal preferences, talents, and interests. Self-satisfaction and effectiveness
of the written document should lead any evaluation measures, if they are needed.
Grades, or in other words, a reliance on comparisons and competition with others,
should be avoided whenever possible.
Exigence and creativity should guide all the rhetorical choices from word choice to
voice, goal, and final version. Intuition and emotions should inform the writer and be
considered respectful avenues of discovery. The intellect should be blended with
emotions and physical ways of finding language. The writer should share with other
people and seek social solutions to blocks that might arise along the writing path.
Writing needs to be reconceptualized so that it may always be seen as an activity of
positive and creative energy. It needs to be activity based and connected to something
in the writer’s world that allows the writing to be both desirable and worthwhile to
that person.
Within most conventional schools and colleges, there is some pressure on teachers to
promote what is commonly referred to as “academic writing or academic discourse.”
This usually means a researched topic, a persuasive aim, a formal voice, and a high
degree of critical thinking. Yet, without equal attention given to multiple ways of
knowing, including spiritual and emotional intelligence, an imbalance occurs and
holistic learning does not emerge.
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Moreover, current testing mandates at the state and federal levels encourage the
imbalance and by so doing severely thwart self-development and creativity in both
teachers and students. In fact, as Peter Elbow likes to remind us, “the structures in
mainstream conventional schools often make it harder for good teachers and often do
not give them the institutional support they need” (personal communication, February
12, 2007). Teachers and students need a change. It is time for a holistic approach to
writing—one that allows the fullest possible range of opportunity for creativity and
self-development.
Jane Tompkins, in a Life in School: What the Teacher Learned, calls for a “more
holistic approach to learning, a disciplinary training for people who teach in college
that takes into account the fact that we are educators of whole human beings, a form of
higher education that would take responsibility for the emergence of an integrated
person” (1996, p. 218). Sustaining the Writing Spirit takes a step in that direction by
providing a holistic approach that fosters creativity and joy in the doing and producing
of written expression. It is not a grammar handbook or a traditional rhetoric or reader
but could be used in conjunction with those types of texts. The first four chapters
provide background, history, and philosophical reasons for holistic education. While
these are helpful to set the context for understanding the motivations driving the rest of
the book, writing activities described in subsequent chapters can be experienced prior
to reading these early chapters.
Chapter 1 describes holistic education and its historical pioneers. Chapter 2 suggests
that teachers and learners should value and use creativity (rather than analysis) as a
primary learning strategy. This chapter supports the amount of value placed on
creativity in all of the subsequent chapters. Chapter 3 places spirituality at the core of
holistic approaches, and chapter 4, offered by Gary Babiuk, a specialist in
sustainability, argues that sustainability is essential for changing the world and is a
viable holistic pathway for learners. Chapters 5 through 20 present holistic learning
activities that provide a context and exigence for writing. Creativity, visual arts, and
rhetorical decision making shape the majority of these activities, but all activities
attempt to establish a context that provides learners with opportunities to use multiple
intelligences and to draw from the spiritual core of the learner. Some of the activities
can be completed by individuals writing alone, but many require collaboration among
partners or small groups. Step-by-step instructions, prerequisites, safety precautions,
materials needed, time desired, and learning goals are also suggested. Most of these
activities are flexible, can be easily altered to suit varying ages or skill levels, and can
be teacher directed or self-directed. This new edition features two new theoretical
chapters (3 and 4), two new activities (chapters 7 and 19), and updates to the holistic
school list and annotated bibliography in the appendixes. Joy Bracewell, invited
contributor, integrates web-based learning with classroom activity in chapter 19 that
complements Gary Babiuk’s ideas on sustainability.
At the 2003 Conference on Holistic Education, “Breaking New Ground,” keynote
speaker Satish Kumar called to holistic educators to focus on a trinity—soil, soul, and
society—as a means to organize holistic education. From his viewpoint, these “can
inspire a truly holistic thinking. They can bring nature, humanity and spirituality
together” (Kumar, 2002, p. 75). Soil comes first because everything we have on earth
comes from the soil. It is our role to nourish, care, and preserve the soil in a way that

8

sustains life on our planet. Next, we need to replenish our soul because with a vital
soul we can give to the earth and society and know how best to receive gifts from
both. Thirdly, we must develop a society based on receiving and giving so that our
lives are enriched (Kumar, 2002, pp. 76–78).1 The activities presented in this book
blend aspects of the trinity suggested by Kumar and move away from a focus on
organizational strategies as is common in conventional writing instruction.
Appendixes A and B serve as resource material, and an annotated bibliography of
suggested reading concludes the book.
Teachers using this book need to be familiar with holistic principles. Background
information is especially helpful if a teacher within a mainstream educational
environment should need to explain or justify pedagogical decisions. The nonsectarian
spiritual center of the holistic approach asks that teachers thus engaged have a
personal commitment to their own spirituality and self-development.

Note
1. For a more detailed discussion of Kumar’s views on soil, soul, and society, see You Are Therefore I Am
(2002).
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CHAPTER ONE

Background and Influential People
Holistic education is generally perceived as an alternative form of education that
concerns the whole learner. Holistic educators believe that the learner’s intellect,
emotions, physical body, spirit, and social nature develop together rather than
independently and that drawing from the whole person is necessary to initiate deep
and permanent learning experiences. It is believed that an imbalance occurs in our
development if we use one part and not the others. For example, consider people who
exercise only the upper body. They might have great strength in the arms but would
lack the endurance needed to walk more than a single mile.
Holistic education attempts to integrate all the ways of learning available to us.
Inherent social and spiritual characteristics create context within which the mind,
emotion, and body are integrated. Within the rich context created by the wholeness,
one’s spirit assumes a center and vital role because it is the source of our motivation
for growth and learning. It is no surprise then that the learner is seen not as an
independent agent but rather as a part of the greater whole that includes the family, the
community, the natural environment, and the universe (Rocha, 2003, p. xi). Holistic
educators use wholeness as a means to teach, and they create methods through which
wholeness fosters our full awareness. Our inner and outer lives are no longer isolated
but integrated so that we come to a meaningful understanding of our spirit, our soul.
All around the world today, explorative educators are turning to holism as a means to
evoke and recover the spiritual center in learners—the center that motivates, awakens,
enlivens, and instigates creativity, compassion, honesty, fairness, responsibility, and
respect (Lantieri, 2001, p. 6). In the 1980s, Ron Miller’s book What Are Schools For?
presented a historical overview of the socioeconomic political pressures that have
shaped most of the current purposes in mainstream public education as well as those
educators who sought and created alternative holistic systems for learners.
The time line at the end of this chapter presents a chronological overview of people
and ideas in holistic education. John P. Miller’s work, Holistic Teacher (1993), The
Holistic Curriculum (1996), and Education and the Soul (2000), extended the
discussion and featured the spiritual core quite emphatically. In 1997, Regina Paxton
Foehr and I edited a collection aimed at teachers of writing in public institutions, The
Spiritual Side of Writing: Releasing the Learner’s Whole Potential, that profiled ways
a spiritual approach to teaching can occur without violating the national mandate to
separate church and state. Rachael Kessler’s Soul of Education (2000) has been
warmly embraced by educators, and her Passage Ways Institute offers training sessions
for educators who wish to move toward a spiritual approach to teaching. Although
inspired by wisdom traditions, her work at the institute seeks to remain as neutral as
possible so that all worldviews are respected. For example, she offers “solo time” as
an alternative practice to meditation in the classroom. During solo time, students are
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invited to spend time together in silence and stillness with freedom to choose how to
be with that silence rather than following specific instructions.
In 2001, Linda Lantieri’s edited collection Schools with Spirit argued for and
provided examples of schools and educators who are successfully placing spirituality
at the center of their educational approaches. According to Lantieri, “spiritual
experiences can be described as the conscious recognition of a connection that goes
beyond our own minds or emotions. It’s the kind of experience that sometimes leaves
us without words to describe it” (2001, p. 8).
While most people relegate spiritual experiences to sites outside the classroom,
holistic educators agree that learners also need opportunities for spiritual experience
inside the classroom. Creating learning experiences that evoke the sacred, defined by
Parker Palmer as “that which is worthy of respect” (as cited in Lantieri, 2001, p. xiv),
is a primary goal among holistic educators. Palmer’s seminal book The Courage to
Teach (1998) is probably by far the most widely read book that advocates a spiritual
approach to teaching and learning. Holistic educators believe that the spiritual, the
sacred, is not isolated to religious systems but is indeed infused in all daily life,
particularly in the soul of the learner. It only needs awakening.

Historical People
The roots of holistic education and philosophy date from Jean Jacques Rousseau, who
lived from 1712 to 1778. He observed that “child development proceeds at its own
natural pace, which he argued, must be respected because ‘the first impulses of nature
are always right; there is no original sin in the human heart’” (quoted in R. Miller,
1997, p. 93). Rousseau also believed that the “creative power of the universe . . . God”
(R. Miller, 1997, p. 9) is the source of the human personality. Therefore, the human
spirit should be respected and included in education. He valued the learner’s natural
pace of learning and placed it at the heart of holistic education.
Philosophers and education reformers that followed added to Rousseau’s principles
and argued for changes that would put the learner at the center and within social
experiences that used the whole person rather than just the rational intellect.
The Swiss reformer Johann Pestalozzi (1746–1827) created boarding schools that
featured farm life. Students lived and worked on farms, and all their learning drew
from experiences this environment allowed. Like Rousseau, he also was adamant
about teachers respecting students’ experiences. Pestalozzi’s school became world
famous, and educators from various parts of the world came to observe and study his
method (R. Miller, 1997, p. 96). A German reformer who worked with Pestalozzi,
Friedrich Froebel, went on to create the kindergarten.
In early America, the transcendentalists Ralph Waldo Emerson, Henry David
Thoreau, William Ellery Channing, George Ripley, A. Bronson Alcott, and Frances
Parker wrote about and advocated school reform that would contain holistic features to
the American educational curriculum. The most successful of these men to impact
mainstream education was Francis W. Parker, who went to Europe to study the ideas
of Pestalozzi and Froebel. Unlike other Americans listed here whose work took place
in private schools, Parker’s efforts took place in public schools where he served as a
superintendent after a long teaching career.
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Maria Montessori, an Italian, was educated in medical science and approached
learning from within a scientific developmental paradigm. Her work, based on
scientific principles, became more influential than her predecessors, and today there
are Montessori schools all over the world, with more than three thousand in America
alone. Montessori believed that children would naturally select what they wanted to
learn and that a teacher’s task was to create an inviting environment that provided
choice—choices that would promote and develop age-appropriate learning
experiences. In a Montessori school, children are encouraged to learn at their own pace
and to engage in self-selected learning activities.
In 1919, the owner of the Waldorf cigarette factory in Stuttgart, Germany, asked
Rudolf Steiner to create a new school that would contrast mainstream education of the
day. Steiner, a well-known writer and philosopher of that time, had already started a
movement called anthroposophy, which he defined as “the wisdom of the human
being.” He believed in reincarnation and thought of education as one means through
which we may develop our spirit as it progresses in this life and into the next. Humans,
he suggested, are engaged in lifelong learning primarily as an advancement of their
spiritual being. Therefore, everything we do in life automatically has a spiritual
element in it.1 Steiner’s “Waldorf School” became very successful, and today there are
“approximately 750 schools in 44 countries around the world” (Rocha, 2003, p. 77).
The Waldorf approach starts with Steiner’s specific ideas regarding spirituality,
developmental stages, and the purpose of life on earth. It is not a system that adheres
to any particular religious dogma. The curriculum moves in blocks that correspond to
the developmental stages of learners, and it is highly stylized to take advantage of the
philosophical ideas of Steiner. At least two years of specialized training at a Waldorf
teachers’ school is required for certification as a Waldorf teacher, and beyond training,
teachers are expected to be committed to their own spiritual and professional
development. While Waldorf teachers have quite a lot of autonomy, their pedagogical
choices must conform to the Waldorf frame and be structured around Steiner’s
developmental stages and what those imply.
Steiner created an approach that takes advantage of the learning abilities inherent in
the three developmental stages he saw; it aims at teaching to the whole child rather
than just to the intellect. Steiner believed that developmental stages shift every seven
years. During the first stage, the child is thought to be adjusting to the physical body
and the physical nature of life. From ages 7 through 14, the child needs to focus on the
“feeling life” and on imagination. The third stage, ages 14 to 21, focuses on
intellectual development.
Following these stages, children in stage 1 are presented with a curriculum that
features a lot of physical learning through the arts, such as drawing, music, dance, and
drama. It is believed that children learn best in the morning, so a specific rhythm that
draws on this inclination is an important part of the curriculum. Games and physical
activity are connected to subject matter whenever possible. Eurythmy, “music and
speech expressed in bodily movement,” is an important element in a Waldorf school
(Rocha, 2003, p. 88). Waldorf teachers receive special training in eurythmy and use it
to enhance learning. Children in stage 2 experience opportunities to develop
perception, creativity, music, and feelings. It is the stage where feeling and intellect
begin to become distinct, but it is not yet a time for intellect to be the focus. Stage 3
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provides opportunities to develop intellect and to utilize all that has been carried
forward from stages 1 and 2.2
The Sudbury Valley School was the first holistic school ever to be fully accredited. It
opened in 1968 in Framingham, Massachusetts. Since then, the Sudbury School
Network has evolved with schools across the United States.
Sudbury schools are founded on democratic principles and the idea that children
learn what they need when they need it. Students and faculty govern the school
through decisions made in “meetings” wherein each participant has an equal vote.
Classes, like those in mainstream schools, do not exist. Instead, students who are
interested in a particular subject approach a faculty member and ask for help in the
learning process. The teacher and student(s) enter into a contract once they reach an
agreement about curriculum, goals, and time schedules. Children are never “assigned”
material they do not ask for. Academic and nonacademic subjects are available. For
example, a learner may spend three months in woodworking or cooking, and then
switch to math or reading. Daniel Greenberg’s book Free at Last: The Sudbury Valley
School (1987) provides an enjoyable and thorough overview of the school and its
principles.
Borrowing from various philosophical tenets found in Waldorf, Sudbury, or
Montessori schools, other innovative or alternative schools and learning communities
now offer parents and learners choices that go beyond the mainstream approaches
found in public schools. The homeschool movement has also gained strength, and
today more children are homeschooled in the United States than ever before. Creating
Learning Communities: Models, Resources, and New Ways of Thinking about
Teaching and Learning (R. Miller, 2000) is an excellent source to use as a starting
place for learning about these alternative choices.
Philip S. Gang saw connections between Montessori principles and holistic
worldviews. He coined the term holistic education and since the mid-1980s has been
the leading advocate for the holistic education “movement” around the world. Gang
believed that education should
1. give young people a Vision of the Universe in which all animate and
inanimate beings are interconnected and unified;
2. help students synthesize learning and discover the interrelatedness of all
disciplines;
3. prepare students for life in the new age by emphasizing a Global Perspective
and common human interests; and
4. enable the young to develop a sense of harmony and Spirituality, which are
needed to construct world peace. (Quoted in R. Miller, 1997, pp. 205–206)
In 1991, at the GATE (the Global Alliance for Transforming Education, directed by
Gang) conference, a position paper, written by Ron Miller, placed holistic education in
a cultural context, expanded Gang’s ideas, and introduced ten principles of holistic
education that were endorsed by the conference attendees. These educators stated the
following:
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1. We assert that the primary—indeed the fundamental—purpose of education
is to nourish the inherent possibilities of human development.
2. We call for each learner—young and old—to be recognized as unique and
valuable. . . . Each individual is inherently creative, has unique physical,
emotional, intellectual, and spiritual needs and abilities, and possesses an
unlimited capacity to learn.
3. We affirm what the most perceptive educators have argued for centuries:
education is a matter of experience. Learning is an active multi-sensory
engagement between an individual and the world. . . .
4. We call for wholeness in the educational process, and for the transformation
of educational institutions and policies required to attain this aim. Wholeness
implies that each academic discipline provides merely a different perspective
on the rich, complex, integrated phenomenon of life.
5. We hold . . . that educators ought to be facilitators of learning, which is an
organic, natural process and not a product that can be turned out on demand.
6. We call for meaningful opportunities for real choice at every stage of the
learning process.
7. We call for a truly democratic model of education to empower all citizens to
participate in meaningful ways in the life of the community and the planet.
8. We believe that each of us—whether we realize it or not—is a global citizen.
. . . We believe that it is time for education to nurture an appreciation for the
magnificent diversity of human experience. . . .
9. We believe that education must spring organically from a profound reverence
for life in all its forms. We must rekindle a relationship between the human and
natural world that is nurturing, not exploitive.
10. The most important, most valuable part of the person is his or her inner,
subjective life—the self or the soul. . . . We believe that education must nourish
the healthy growth of the spiritual life, not do violence to it through constant
evaluation and competition. (Quoted in R. Miller, 1997, p. 205)
Adding to the direction provided by GATE, the Holistic and Aesthetic Education
Graduate Focus at the Ontario Institute for Studies in Education at the University of
Toronto (OISE UT) has held international conferences on holistic education. Holistic
Learning and Spirituality in Education, a collection edited by John P. Miller and
colleagues (2005), features the work of selected conference presenters from the first
three. This collection, perhaps more than any other, establishes holistic education as a
wise and spiritual approach to learning.

A Brief Chronology
1762 Jean Jacques Rousseau argued that education should seek a connection between the
“organic needs of human development and the rational requirements of the ‘social
contract’” (quoted in R. Miller, 1997, p. 92).
1809 Johann Pestalozzi further developed Rousseau’s theory. He used working farms as schools
for students, mainly orphans, and taught them that “God’s nature which is in you is held
sacred in this House. We do not hem it in; we try to develop it. Nor do we impose on you
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1826

1830

1834

1837

1839

1840
1850

1861

1870

1894

1901

1907

1910
1913

our own natures. . . . Under our guidance you should become men such as your natures—
the divine and sacred in your nature—require you to be” (quoted in R. Miller, 1997, p. 98).
Friedrich Froebel writes The Education of Man, after working for a few years with
Pestalozzi. In this book he comes up with three central holistic themes: (1) Every person
has the ability to unfold divinely. (2) The divine unfolding comes from a spontaneous
creative nature in people. (3) The educational environment should respect the fullness and
natural stages of his unfolding (quoted in R. Miller, 1997, pp. 99–100). Froebel is best
remembered for creating the kindergarten.
The New England transcendentalism movement began. This movement addressed issues of
religion, philosophy, politics, education, and social improvements. Many of the most
influential thinkers in transcendentalism promoted a holistic approach to living.
A. Bronson Alcott started a school in the Masonic Temple: the Temple School. He worked
with William E. Channing and was a radical transcendentalist. He hated materialism and
believed that education must “nurture the full development of the human powers of each
child” (quoted in R. Miller, 1997, p. 114).
Henry David Thoreau studied with Ralph Waldo Emerson. He taught for a brief time but
left to live at Walden pond. While he wrote on many philosophical topics, within
education, he thought that the teacher should find as much to learn from the student as the
student has to learn from the teacher. This idea is a central concern in holistic education.
William E. Channing, or “The Great Awakener,” a preacher for the Unitarian movement,
wrote that education starts with the child’s nature and not the educators’ preconceptions.
Like Froebel, Pestalozzi, and Rousseau, he believed in the divine awakening within
people, especially children.
Beginning of the American industrial revolution, which spurred the Civil War and end of
slavery. This change also brought on many new radical thinkers and ideas.
Ralph Waldo Emerson, a major figure in transcendentalism, said, “the secret of education
lies in respecting the pupil. It is not for you to choose what he shall know, what he shall
do. It is chosen and foreordained, and he only holds the key to his own secret” (quoted in
R. Miller, 1997, p. 108).
Rudolf Steiner is born. He was an Austrian educator who wrote many books on
philosophy, economics, education, and social conditions. He later founded the Waldorf
Schools.
Maria Montessori is born. She was a premier leader of holistic alternative education.
Montessori was the first Italian woman to enter into medical school. She began working
with disabled children, whether they were mentally retarded or had learning disabilities,
and with these children she discovered new ways to teach and enhance their learning
abilities.
Francis W. Parker, a public school educator, brought significant attention to holistic
methods with his book Talks on Pedagogies, which focused on the dignity of human
nature.
Francisco Ferrer, a radical anarchist, started a school in Barcelona, the “Modern School.”
He was deeply influenced by Rousseau, Tolstoy, and the British anarchist William
Godwin.
Maria Montessori begins her educational theory work with the children in slum areas. She
believed that the spiritual development of children was as important as the learning of
books.
The Francisco Ferrer Association is founded.
Steiner starts his own movement, anthroposophy. A core idea in anthroposophy is that “the
inner life of humans, the soul, contains the deepest truths of human existence” (quoted in
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R. Miller, 1997, p. 169).
1919 Steiner founded the Waldorf Schools.
1921 A. S. Neill founded Summerhill School in England.
1947 UNESCO is an agency of the United Nations that promotes collaboration among nations
through a focus on education, science, and culture. It traces its roots to the League of
Nations formed in 1921 and the first International Bureau of Education formed in 1925. A
stronger focus that has been consistent to date began in 1947. Their broadest goal is to
make basic education available to all people in all nations by 2015. Numerous affiliate
organizations focus on specific areas of interest.
1968 The first Sudbury School is opened.
1969 The Albany Free School opens in Albany, New York.
1970 The open classroom movement becomes controversial. The open classroom provides
teachers, parents, and students with an equal voice in participation and administration of
school affairs.
1971 Jean Piaget’s theory of child development becomes widely discussed.
1972 The free school movement is developed. More people are looking at alternative ways to
educate and are withdrawing their children from schools and forming “free schools” or
“open schools.”
mid- Steiner’s Anthroposophy Society is extended to Japan. Fifty-eight books by Japanese
1980s authors are published on Waldorf education.
1980s The term “holistic education” is presented systematically, but independently, by American
educator Ron Miller and by Canadian educator John P. Miller.
1988 The inaugural edition of Holistic Educational Review (HER) is issued.
Edward T. Clark Jr. writes a seminal article in the Holistic Educational Review titled “The
Search for a New Educational Paradigm.” This article approaches new ways of managing
and structuring schools, teaching, and learning.
1989 The Alternative Education Resource Organization is founded by Jerry Mintz to promote
student-driven, learner-centered approaches to education. Their first annual conference is
held in 2004.
1990 The Chicago Statement on Education comes out of a retreat of eighty holistic educators.
GATE, the Global Alliance for Transforming Education, is directed by Philip Gang.
Several conferences were held in the next few years.
1991 GATE releases a position paper titled “Education 2000: A Holistic Perspective.”
1993 The first International Democratic Education Conference (IDEC) was held in Israel. This
annual conference is manifested by members of the International Democratic Education
Network (IDEN) and is dedicated to promoting the Democratic Education Movement
around the world. Each conference is “hosted” by a different country, organized by various
schools or other organizations such as AERO (Alternative Educational Resource
Organization); in some cases, the conference has been completely organized by students.
The 2013 conference was held in Boulder, Colorado.
1996 John P. Miller’s book The Holistic Curriculum, is published.
1997 Twenty educators meet at the University of Nottingham in the UK for two days of
seminars on the future of education and its evolution. The conference is known as the
Nottingham Conference for Education in 2020.
The first conference at the Ontario Institute for Studies in Education at the University of
Toronto (OISE UT) is held on holistic education: International Holistic Education
Conference: Breaking New Ground, Toronto. This conference is held every two years.
2000 Over a million families in the United States now homeschool their children.
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2002 The ministry of education in Japan included new aspects into their education. The three
key words in this new aspect are “kokoro-nokyoiku (education for the heart and soul),
sogo-gakushyu (integrated learning), and tokushyoku, koseika (the uniqueness of each
school as well as of the individual person)” (J. P. Miller et al., 2005, pp. 130–131).
2005 Holistic Learning and Spirituality in Education, edited by John P. Miller, Selia Karsten,
Diana Denton, Deborah Orr, and Isabella Colalillo Kate, is published. It features
presentations from three International Holistic Education Conference: Breaking New
Ground meetings.
2007 The Association for Supervision and Curriculum Development (ASCD) launches a
worldwide initiative titled “Whole Child,” which aims to change educational practices and
policies to ones that encompass aspects of the whole learner. Educators are asked to focus
on education that ensures the student is healthy; safe, engaged, supported, and challenged.
To integrate these goals, ASCD creates professional development opportunities for
educators to discuss ways to do this within the school climate and culture; the curriculum
and instruction; leadership, family and community engagement, and assessment; and
professional development and staff capacity. While holistic approaches are embedded, they
are not the main point of discussion, and at times ASCD approaches appear more
traditional than holistic. Yet, the focus on the whole child supports holistic education,
especially when exploring ways students may be emotionally supported, engaged, and
encouraged to develop as healthy individuals.
2012 Bhutan is at this time the only country in the world that has explicitly adopted holistic
education as part of its educational policy. On April 2, John P. Miller was invited to a oneday meeting at the United Nations in New York. The main objective of this meeting was to
support a statement that was developed by the government of Bhutan on a new economic
paradigm based on happiness and well-being. The statement is entitled “Realizing a World
of Sustainable Well-Being and Happiness.” It includes the statement that education should
promote “holistic life-long learning, including vital literacies required for wellbeing, such
as ecological, civic, cultural, health, nutrition, science, financial, and other literacies.”
2013 UNESCO Asia Pacific Network for International Education and Values Education
(APNIEVE) held a conference on holistic education in 2013.

Notes
1. For a fuller discussion of Steiner’s views, see Rocha (2003), Schools Where Children Matter: Exploring
Educational Alternatives.
2. See Waldorf Education: Reflections on the Essentials by Jeffrey Kane (2002) for a detailed description of
all three stages.
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CHAPTER TWO

Creativity
A Holistic Route to Writing

Mainstream writing programs in institutions of higher education across the United
States are generated by a long tradition of separating creativity from logical ways of
knowing. In composition courses, academic discourse dominates the curriculum, even
though it is only one rhetorical form.1 Indeed, most writing programs are built around
the goal of competency in it.
In large state colleges and universities, English departments routinely offer fifty to
one hundred or more sections of freshman composition compared to one freshmanlevel creative writing course. Students are required to take one, two, sometimes three
courses of composition, while creative writing courses generally only fulfill electives.
Unfortunately, the majority of students never study creative writing. In fact, creativity
is rarely taught or promoted and might even be penalized in composition programs. An
intense and provocative dichotomy between creativity and logical ways of knowing is
sustained, and it permeates education to such a degree that, when questioned, is done
so in an environment of suspicion and stigma.
Within this system, almost all students learn to place a higher value on research than
on creativity or on professions within the arts such as dance, music, or drama. Western
cultures tend to perceive careers in artistic fields as those that are less financially
stable than, for example, a career in law, medicine, or business, choices that typically
rely on linguistics and logic as the primary way of knowing. Students learn to rely on
analysis and argumentation. Analysis and argumentation are rhetorical acts wherein
the parts are separated from the whole for closer scrutiny of their solitary function
within the whole, not for their interconnections with other parts. In analysis, the sum
of the parts equals the total of the whole.
Moreover, this view (and practice of) analysis contains a reductionist quality that
weakens the act of knowing. This quality is too restrictive and causes writing to
become an arduous time-intensive task that allows little room for original thought or
creativity, especially when it becomes the primary element or preferred model for
knowing. It is not holistic because it relies on logical and linguistic ways of knowing,
and features disconnections rather than interconnections.
Analysis or argumentation from a holistic perspective sees the sum of the parts as
greater than the total of the whole. In fact, the whole cannot be completely understood
solely by investigating the parts; we must also review and understand the connections
within the parts, the connections within the whole, and the connections to the exterior
elements surrounding the whole. The connections and inclusion of the exterior
elements enrich the phenomenon and enliven knowledge making.
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